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In order to analyze implicit cognitive models of intercultural conflicts, 
adolescent female students were involved in a conflict situation 
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according to the grounded theory of Strauss (1991), to saturate the 
resultant model. 



individually oriented non-migrant studentsj 
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norms 


• cultural and religious norms are clearly 
rejected 


romantic love . 


• love is an important reason for marriage 


culture 


• cultural background influences decisions to 
marry 


personal goals 


• being sure of one’s decision is important 


personal autonomy 


• strong personality and autonomous decisions 
are important for decisions to marry 


family 


• parents are only mentioned in passing in 
relation to decision to marry 


peers 


• social relationships with peers are of minor 
importance with respect to personal decisions 

• perceived social distance to peers is great 



socially oriented non-migrant students 









norms 


• cultural and religious norms are not 
mentioned 


romantic love 


• love is seen as an important reason for 
marriage, but free will and independence is 
even more important 


culture 


• cultural background influences marriage 
decision 

• common culture is seen as a factor linking 
partners 


personal goals 


• being sure of one’s decision is important 


personal autonomy 


• decision of one’s own free will and personal 
autonomy are important for marriage 


family 


• parents are only mentioned in passing, but 
are not central for decisions to marry 


peers 


• relationship to peers is important 







individually oriented non-migrant studentsj 
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interaction 
between the 
individual and 
family 


• if family is mentioned at all, it is used to 
contrast the individual’s values 


interaction 
between the 
individual and 
peers 


• peers serve as comparison to contrast one’s 
own opinion and to affirm one’s own decision 

• individual rejects criticism actively 

• persisting in one’s opinion will convince others 

• individual uses conflict to confirm the decision 

• individual uses conflict to identify real friends 

• individual does not allow peers to influence 
decision, because the individual decides 
autonomously 

• peers should accept individual’s decision 
without discussion 


action orientation 


• social and argumentative bargaining does not 
influence individual’s action 

• strong individual bound orientation on action 


control beliefs 


• primary orientation 



socially oriented non-migrant students 
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interaction between 
the individual and 
family 


• parents influence decisions to marry, but 
without pressure 


interaction between 
the individual and 
peers 


• peers serve as frame of reference for 
reflecting arguments 

• persisting in one’s opinion will convince 

i 

others 

• individual should communicate cultural and 
personal background of his/her behavior 

• conflict evokes reflection-processes in peers* 


action orientation 


• individual and peers are seen as active self 
determined persons 


control beliefs 


• primary orientation 




individually oriented migrant students 



individually oriented migrant students 
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norms 


• cultural norms are accepted explicitly or 
implicitly 


romantic love 


• if romantic love is mentioned as reason for 
marriage, this happens only in connection 
with a need for security and affiliation 


culture 

V 


• cultural background influences decision to 
marry 


personal goals 


• being sure of one’s decision is important 


personal autonomy 




family 


• interrelationships in the family are expected 
to be conflicting 


peers 


• relationships with peers are described as 
intimate and important 

• loyality to the family is more important than 
loyality to peers 
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interaction between 
the individual and 
family 


• marriage is seen functionally, as way out of 
family conflicts 


interaction between 
the individual and 
peers 


• peers serve as frame of reference for the 
reflection of arguments 

• peers serve as social support 

• disputes with peers are important for 
individual’s decision 

• conflict evokes reflection-processes in peers 

• peers are utilized to reduce individual’s 
feeling of insecurity 


action orientation 


• individual and peers are seen as active, self 
determined persons ' 


control beliefs 


• primary orientation 



socially oriented migrant students 
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norms 


• cultural norms are accepted and not 
questioned 


romantic love 


• love is only mentioned in passing as reason 
for marriage 


culture 


• cultural background influences decisions to 
marry 


personal goals 


• being sure of one’s decision is important 


personal autonomy 




family 


• intimate family contact is important 


peers 


• loyality to the family is more important than 
loyality to peers 
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socially oriented migrant students 
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interaction between 
the individual and 
family 


• marriage is seen as a means of creating a new 
family 


interaction between 
the individual and 
peers 


• peers serve as social support 

• criticism by peers should be avoided 


action orientation 


• individual’s needs are adapted to accomodate 
the values of the family 


control beliefs 


• secondary orientation 




Results according to the questions of investigation 3. For socially oriented non-migrants and individually oriented 

migrants, peers serve as frame of reference for the reflection of 

1 . Non-migrant students see love as an important reason for marriage, arguments and the conflict evokes refelction-processes in peers. For 

whereas parents influence on individuals decisions to marry is individually oriented non-migrant students peers and family serve to 

expected to be minimal. The decision to marry is not influenced by contrast their own opinions, the distance between the individual and 
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Discussion Different emphases in conflict resolutions 
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For non-migrants and individually oriented migrants peers serve as parents’ values and consequently they have following more conflicts 

comparison and as confirmation of their own person. Socially oriented in their families. Socially oriented migrants do not mention family 

migrants need peers as social support, whereas conflict resolution conflicts at all. Because of their secondary orientation and their strong 

seems to happen wi thin the family context. family orientation they may not have adapted to the residential culture 

in the same way, individually oriented migrants seem to have done. 
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